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Abstract

This article presents the specific functions of multimedia in the process of English language teaching and
learning with the active addition of Post-Method techniques. An experiment was conducted with two groups of
learners in order to prove or reject the hypothesis. One group used textbooks throughout the entire time of the
experiment whereas the other one used both the textbooks (the first two weeks) and the selected Post-Method
techniques (the second two weeks). The statistical elaboration of the results showed that the multimedia tools,
alongside the selected Post-Method techniques, delivered better learning and teaching results.
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Streszczenie

W artykule przedstawiono konkretne funkcje multimedidow w procesie nauczania i uczenia si¢ jgzyka
angielskiego z wykorzystaniem technik postmetodowych. Przeprowadzono eksperyment z dwiema grupami
uczniow w celu udowodnienia lub odrzucenia gtownej hipotezy badawczej. Jedna grupa korzystata
z podrecznikow przez caly czas trwania eksperymentu, podczas gdy druga korzystata zarowno z podrgcznikow
(pierwsze dwa tygodnie), jak i wybranych technik postmetodowych (drugie dwa tygodnie). Statystyczna analiza
wynikow wykazata, Ze narzgdzia multimedialne, obok wybranych technik postmetodowych, przyniosty lepsze
rezultaty w uczeniu si¢ i nauczaniu.

Stowa kluczowe: multimedia, hipoteza filtra afektywnego, postmetoda, CALL, narzedzia ICT

Introduction

With the expansion of multimedia tools, the way of teaching has changed. L2 lesson design
has been transformed to meet the needs of L2 students (and their teachers). Research to
discover and sketch the forms of behaviour in different L2 classrooms is required to find
out the ways L2 lessons need to be modified to meet the expectations of contemporary
L2 learners. The massive growth of different forms of multimedia, together with the ap-
plication of various ICT tools oblige L2 teachers to determine the forms of lessons that
meet the expectations of current L2 students.

Students expect to use, in different ways, multimedia based forms of communication
(Vollstadt, 2002). L2 teachers have the possibility of tailoring their lessons so that students
can take advantage of the possibilities offered by the contemporary world, such as chatting
and/or texting with their peers in different parts of the world, commenting upon various
pictures and/or situations presented to them via different social media, Facebook and/or
Instagram included, taking an active part in different video games , as well as many other
forms of expressing their points of view on a plethora of different pieces of information.

Relying on standard L2 lessons limited to (probably important) mostly passively an-
chored information derived from course-books and/or workbooks is unlikely to resonate
with contemporary L2 learners. According to the authors of this article, it is pointless
to attempt to convince L2 learners that learning a language should be sharply directed
towards the attainment of grammatical and structural correctness in as short a period as
possible. Likewise, it also seems to be pointless to convince L2 learners that there exists
only one correct way of message production that they should memorize and later apply
in different hypothetically occurring situations. Contemporary L2 learners should know
that any form of message production depends on them and what they are being informed
about during their L2 lessons are only possible patterns that may be later reproduced and
reshaped by the authentic authors of such or similar messages.

Such an approach naturally influences the process of error understanding. Instead
of making it a barrier necessary to be overcome by any learner, if only s/he wishes to
be assessed positively (by both his/her present teacher and any of possible message
recipients in the future), L2 learners ought to be made aware that there is something far
more important than impeccably made and errorless produced messages, and that these
are the contents of the messages hidden in them. An approach like this should make
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them aware that making errors does not mean being unable to communicate; quite the
contrary, using those language elements they have been able to store, they should be
invited to actively produce their own messages, (which, may contain as many errors, if
such messages cannot be produced in any other way). After all, when looking deeper into
the categories of errors, one can find different types, starting from slips of language, up
to blunders. And secondly, as an old Latin proverb says, it is through errors that people
educate themselves; thus, studying errors and becoming conscious of their nature, L2
learners will discover themselves the correct ways of informing about their problems
(Pienemann, 1989).

This approach, aimed at learning the correct forms of message-production should
become the leading aspect of any L2 lesson offered to contemporary learners, mostly
because this form of L2 education remains the simplest way to convince the learners that
there is still some sense in learning a foreign language. Now, in the period of bold and
active introduction of various aspects of the Al (Artificial Intelligence) possibilities, when
contemporary learners have been notified by mobile phone sellers about the possibility
to use Al to perform various communication-related intermediary activities between
a message producer and its recipient, L2 learners must be given a strong impulse to start
learning the language for themselves. This is mostly why such lessons have to be topic
customized, contextualized and individualized, as Monthienvichienchai (2005) sees the
whole process of contemporary L2 delivery. Contemporary L2 lessons need to be strongly
user-led, with the topics able to raise the inherent hidden interest of the learners that should
help the lesson activities stress (and strengthen) their individual work. The application of
different ICT tools during such user-led L2 lessons, can not only make such lessons more
student-focused, but also much simpler and more cognitively accepted by the learners. At
the same time, the application of ICT tools alone does not change the whole picture of L2
didactics much; what needs to be added are specific issues advocated by Kumaravadivelu’s
Post-Method theory (Kumaravadivelu, 2001).

Literature review

In their old, but still quite popular book, Warschauer and Healey (1998) claim that —
starting from the 1960s — the following next 30 years were the years of, respectively,
behaviourist CALL, communicative CALL and integrative CALL. They also analyse the
development of different CALL-related software, which not only goes hand in hand with
the language learning curriculum, but also verifies students’ needs, provides authentic,
native-speaker models using diverse media; defines the next steps L2 students should
take, provides exercises to master specific skills, and/or records and evaluates students’
progress. Naturally, all of these activities are linked with different aspects of the educa-
tional groundwork responsible for the theoretical construction of the software (specified
explicitly by the authors with the names of each of the CALL segments). While analysing
the forms of educational approach one can find the influence of constructivism, cognitive
psychology, affecting filter hypothesis and many others.
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Following Nunan (1999), the core of constructivism is to help students to use their
own experience during knowledge assimilation. Students should not thoughtlessly get the
knowledge from teachers. According to Zhu (2011), the process of gaining the knowledge
is not only to be limited to classical teaching periods; quite the contrary, it should be
extended to the introduction of many new and effective forms where both the teachers
and the learners could actively co-participate and where the process of L2 learning be
smoothly incorporated into the very core of a lesson design. As Zhu (2011) observes, while
working with students from different social and cultural backgrounds, L2 teachers should
be made responsible for the success of their lessons, the ones based upon the design of
various forms of digital teaching practice included.

More issues that need to be taken into account while designing L2 lessons are — as
they have been called by Matlin (1989) — the learners’ psychological specifics, as well
as different psychology-defined cognitive laws. As Matlin (1989) puts it, a student needs
to be considered an active and productive being - s/he could never be seen as a passive
recipient of knowledge only. One of the answers this stance provides is why multimedia
forms of language education are so successful; if one combines different multimedia, such
as images, text, sound, graphics, etc., one can truly expect to get the students’ attention,
interest and willingness to learn the materials presented to them. Following the achieve-
ments of contemporary research (Hahne, Eckstein, Friederici, 2004; Storkel 2009; Larina,
2015), L2 learners receive different chunks of information with the help of their five sens-
es'. At the same time the experiments carried out by Trylong (1987) provide convincing
evidence that the majority of information (83%) is acquired visually, with the remaining
17% to be acquired with the help of other senses (11% using the sense of hearing, 3.5%
in the olfactory way, 1,5% using one’s tactile abilities and only 1% with the help of taste).

However, the very process of L2 discovery, as well as the activities that finally result
in its storing largely depend upon the processes that are directly responsible for the con-
tacts L2 learners experience during their sessions devoted to new and unknown lexis and
syntax studies. Krashen (1987) claims that there are two practically independent systems
of foreign language performance, calling them ‘the system of L2 acquisition’ and ‘the
system of L2 learning’ respectively. The first of them, i.e. the ‘acquisition’ system is the
product of a subconscious process very similar to the process children undergo when they
acquire their first language. It requires L2 based meaningful interaction, carried out in
the form of natural communication, in which speakers do not concentrate on the form of
their utterances, but on the act of communication. According to Krashen (1987), follow-
ing the processes performed by more advanced (or native) L2 speakers by the learners
adds to the subconscious mental (cognitive) visualization of phrases. In contrast to this
natural process of L2 storing, the ‘L2 learning system’ rests upon a number of selective-
ly produced and included into specific lesson designs systems of exemplary patterns of
communication activities, which are later expected to be analyzed by the learners them-
selves in the presence of their teachers and purposefully used in earlier selected forms of
quasi-communication (i.e. the selected forms of communication designed purposefully

! Such an approach lends itself in Howard Gardner’s (2011) definition of multiple intelligences.
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by the teachers to help the learners recognize and become aware of the manners certain
forms of communication may be effected).

Both processes of L2 contact earlier described by Krashen (1987) cumulate in the
ways of their practical realization, which Krashen terms ‘affective filters’. There are
a number of affective factors, which are believed to be playing an important role in
language acquisition/ learning. Such factors as anxiety, self-doubt, motivation and/or
self-confidence are all critical emotional variables to be considered as being implicated
in the process of L2 acquisition. Apart from these factors which are closely linked with
linguistics, there are also social and/or psychological factors. They tend to work as some
kind of ‘adjustable filter’, which either helps L2 users in passing the learned material, or
appear as a blocking mechanism. The use of different multimedia, from a psychological
perspective, is considered as being highly helpful to any L2 learner both in regards to
improving students’ ability to learn by themselves and in enhancing their interest and
communication in L2.

The use of multimedia is believed help learners become independent and/or learn in an
active way. With a multiplicity of resources, students can pick those that suit them best.
Each part of the material just learned can be repeated by the students using the selected
materials available on the Internet. Thus, the students do not have to be limited to the
material sent by their teacher and may search their favourite websites for useful material.

Teachers, using different ICT tools, can freely choose from various resources to prepare
an interesting lesson for their students. The variety of special effects, pictures, sounds,
animation and others, can attract students’ attention to the topics being presented. This
kind of teaching and learning can uplift students’ desire to study English in a more active,
fun and enjoyable way. Such real-life situations can be easily arranged in the class, when
within a few seconds, teachers can ‘transfer’ their students to a fully different location,
letting the students hear natural English and listen to people speak about a number of
different topics.

When using ICT tools quite some problems can arise. L2 teachers have to learn how
to effectively use various ICT tools. The first often observed issue is the so-called over-
use of multimedia. It is quite possible that many teachers who use the multimedia while
teaching English, start being too dependent on them. Some teachers may not have their
own ideas how to make their lessons interesting, thus using multimedia as a cure for their
lack of ideas or enthusiasm. One must remember that all ICT tools should be used to
support the whole process of L2 contact by the learners. An entire lesson overloaded with
multimedia contents is not a good option. Students should still be exposed to traditional
teaching methods, receive teachers’ critical remarks and/or be encouraged to get involved
in creative thinking and making use of it for themselves.

Another problem noticed in the teachers’ relation to using multimedia while teaching
English is confusion. As Han and other authors (2018) put it, through easy access to
multimedia, it may happen that a teacher not only breaks the traditional model of black-
board and chalk demonstration, but also completely ignores the role s/he should play in
the classroom. Some teachers fill up their lessons with ready, Internet-based courses,
not involving any of their own ideas. These teachers lack creativity; most often they use
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somebody else’s work during the entire classes, not paying due heed to the needs and/or
demands of their learners at all (Gilakjani, 2012).

In the process of teaching, the teacher always performs a crucial role of a guide. Stu-
dents are led by teachers, who are always able to rise their students’ interest and enthu-
siasm in a given topic. Following Han and others (2018), this lack of guidance may also
be recognized as one more outcome of the overuse of multimedia. Teachers ought not to
forget, that students need their guidance and that overloading students with the multimedia
content will not work well for them.

Another problem noticed by Han and other authors (2018) concerns those teachers
who lack technical skills to assist the ICT tools that may be recognized as being of help
for the L2 learners taking part in some multimedia sharing lesson contents. Some of
them have wide knowledge and brilliant minds, however, they lack technical skills. Such
poor use of even a few selected multimedia, not only negatively influences the quality of
a lesson (leading to the gradual lack of students’ interest, enthusiasm and willingness to
learn English), but also acts negatively on the teachers’ self-esteem. As a result one can
see overwhelmed students who lose their interest and burnt-out teachers who do not feel
like being in charge.

One helpful process that may counteract such unwelcome situations in students (and
possibly teachers as well) seems to be some of the techniques advocated by Kumarava-
divelu (2001) in the three dimensional system of the Post-Method. As Kumaravadivelu
(2001) claims, the Post Method pedagogy cannot be described by one definition. It is
a broad topic and a person who would like to put it into one category, will fail. That is why
a special system of three parameters was created by its author to make it clearer and more
understandable. These parameters are: the pedagogy of the particularity, the pedagogy of
the practicality and the pedagogy of the possibility respectively.

Briefly speaking, the pedagogy of particularity is one of the main parameters that have
to be taken under consideration when the notion of the Post Method is to be analyzed.
What is the most important about the pedagogy of particularity is that a specific group of
teachers (as well as a specific group of learners) become the centre of the whole process
of teaching and learning, L2 education included. Furthermore, both the teachers (and the
students) should have a particular goal in mind. Apart from that, everything must take
place within a specific institutional framework rooted in a specific socio-cultural context.
Primary attention should be paid to the individual psychological and intellectual features
of the learners, so as to protect them from becoming distant (Coleman, 1990) from the
topics delivered to them. As the author remarks, if no activities securing the situation of
being close to the topic have been undertaken, the learning process becomes impossible.

The second parameter, i.e. the idea of pedagogy of practicality, goes beyond a daily
routine observed in a classroom. Following O’Hanlon (1995), any professional theory
stands for a theory created by scholars who come from higher education centres and
most often have no everyday contact with students. On the other hand, a personal theory
(directly connected with the process of teaching normally applied by a teacher), is gained
by daily contact with the learners, who regularly appear in the classroom, facing differ-
ent, often difficult situations which need to be handled. This type of experience ought to
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be respected, giving teachers a chance to form their own theories, which can be used at
work with the students. Sadly, as Kumaravadivelu (2001) points out, such theories are
often disregarded and underestimated (even by their authors themselves). In regards to
a pedagogy of practice teachers should implement in practice the knowledge and theory
which they find works best?.

The third parameter analyzed by Kumaravadivelu (2001), i.e. the pedagogy of possibility
was actually created by a Brazilian educator, Paulo Freire (1996). Following the stance
presented by Freire (1996), understanding the learner’s social, political, and economic
environment is critical in the process of education. Teachers’ attitude toward learners as
individuals is crucial when new information is introduced. As Kumaravadivelu (2001)
observes, people vary greatly depending on where they come from, depending on their
background and their current social circumstances.

As one can easily observe, the principal assets of the Post-Method activities (as well as
the main techniques and procedures accepted there) do not go far away from the claims
raised by Monthienvichienchai (2005), when she underlines the necessity of contemporary
lessons to be more user-led - lessons should be more topic customized, contextualized and
individualized. These requests closely fit the analyses given by Kumaravadivelu (2001)
and are fully included in the three parameters of education presented by him.

Similar observations as for the necessity of designing all lessons (L2 lessons included)
as close to learners’ expectations as possible can also be found in the conclusions Yulian-
dri’s research (2017) and closely demonstrate that the use of multimedia when teaching
and learning English (with the help of Post-Method indications) improve students’ results,
positively affect their motivation and self-learning abilities, and generally lead to a better
understanding of what the language learnt by the students is for. The students are more
interested in the topic and gain higher scores when tested. They are also more familiar with
the new technological tools and tend to have better results when acquiring the language.
Finally, the students have been found to be more satisfied with this way of L2 learning,
they tend to have higher level of self-esteem. They also learn how to use the multimedia
themselves and are thus able to work independently.

Methods

The main purpose of the research was to find out whether (1) the use of multimedia with
the combination of Post-Method techniques could improve students’ self-learning ability
and whether (2) the Post-Method itself could help learners improve their language espe-
cially when teaching has been combined with the application of the selected ICT tools.
The following hypotheses were raised:

The main hypothesis of the research looks as follows: The use of a combination of mul-
timedia and the Post-Method help get better results when teaching and learning English.

2 See also important remarks on the topic in a seminal work by Darlene Howard (1983).
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Apart from that we also formulated two sub-hypotheses and three corresponding
research questions. Both the hypotheses and the corresponding research questions have
been placed in table 1.

Table 1. The research hypotheses and the research questions

Research hypotheses

Research questions

Research hypothesis 1 Multimedia with the
assistance of the Post-Method procedures help
create more interesting and enjoyable classes.

Can the combination of multimedia and the Post-
Method help teachers create more enjoyable
classes?

Can the combination of multimedia and the Post-
Method improve students self-learning ability?

Research hypothesis 2 There is a correlation
between using multimedia and learners/teachers
confidence growth.

Can the combination of multimedia and the
Post-Method help get higher levels of self-con-
fidence between the study participants (both the

learners and the teachers)?

Source: own elaboration.

Our main assumption was that some form of self confidence among both L2 learners
and their teachers had to be produced if the two parties were to harmoniously coexist and
co-operate during language lessons (it is worth mentioning that the issue of self-confi-
dence is actually one of the principal assets of the Post-Method). Appropriately combined
multimedia and Post-Method procedures could then help create positive and enjoyable
classes which should lead to better results when teaching and learning English. It was
believed that a positive atmosphere during the lessons and the growth of the feeling of
confidence should improve the students’ and teachers’ educational results. If both students
and teachers felt confident in such lessons, the stress level (level of L2 anxiety) would go
down and motivation and self-belief would increase.

The participants of the experiment were two groups of primary seventh grade students
attending a primary school, located in Cieszyn, Poland. The number of students (both
boys and girls) in the two groups was exactly the same (20 students). It was found that
some students were very communicative, whereas some others needed to be engaged
and requested to say anything during the lesson. The research strategy applied for the
purpose of the study was a quantitative approach. We prepared a pre-test and post-test
for two groups of students, i.e. the control group (CG) and the experimental group (EG),
that took part in the experiment.

In the first part of the experiment, both groups completed the same test (a pre-test)
which aimed to check students’ language proficiency and the level of language knowl-
edge. They had two weeks to revise the material they dealt with in the previous years.
After that a semester long experiment period took place. During the experiment time
both the control and the experimental group used the same course-book (Brainy 7 issued
by MacMillan Poland), but the experimental group was additionally helped with the
application of various multimedia tools (the two groups were taught with the use of the
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same Post-Method exercises but the two groups followed different lesson plans). Both
groups had four hours of English per week before the pre-test. Afterwards, at the end of
the experiment, the second test, (a post-test) was carried out in the both groups and the
obtained results were calculated statistically with the help of a #-test. Both the pre-test and
the post-test for both groups were identical and included one listening task, two vocab-
ulary tasks and two grammar tasks. All the students could get 20 points maximum. The
comparison of the students’ test results helped support (or reject) the hypotheses. In each
test the students followed the same set of tests: two vocabulary checking tests, a listening
test and two grammar checking tests.

The first tasks which the students were asked to complete were these checking their
vocabulary. They were to fill in the gaps in different utterances and/or insert context-related
missing word collocations. Students had three different options to choose from in each
sentence. The third task given to the two groups was a task with five different utterances,
where in each utterance there was one word missing. There was the first letter of each
word given in the gap-beginning word. The students were asked to fill the gap writing
down the proper word that fits the entire sentence.

The listening task was to check if the students understood four different utterances
and if they were able to match them in the proper order. The listening corresponded with
after-school activities. Before the test, the students could find the same utterances in
MacMillan’s book. Also, the experiment-taking groups could use listening tasks available
in the book. After listening to the recorded information, the students were asked to match
each utterance to the statements given. There was also one extra statement that did not
fit any utterance.

The two grammar controlling tasks mostly focused upon checking the correct order of
the sentences and the application of correct tenses in the sentence gaps given to the learners.

The multimedia used within the study for the experimental group were Wordwall,
YouTube, teacher-prepared Internet contents, PowerPoint graphs and animations. All this
was possible with the use of a computer, the Internet and a multimedia whiteboard. The
aim of such a combination was to broaden the students’ horizons, to stir up the students’
imagination and to enhance their interest in a given topic. All the exercises were helpful
in regard to vocabulary memorizing, understanding the meaning of specific phrases and
mastering grammar.

Wordwall was used to improve the students’ vocabulary, phrases forming, grammar and
many other abilities. Within the experimental group, Wordwall’s “match up” procedure
was used (i.e. dragging and dropping each keyword next to its definition); the “unjamble”
procedure, (i.e. dragging and dropping words to rearrange each sentence into its correct
order); the “missing word” technique (i.e. an activity where students drag and drop words
into blank spaces within a text), and the “matching pairs” technique, (i.e. tapping a pair
of'tiles at a time to reveal if they match).

During the preparations for the post-test, a YouTube platform was also used. It is full
of different videos which were uploaded for students before the post-test took place.
Several short films were chosen consisting of grammar structures. The films featured
age-appropriate material, their current problems or things that interest them. It could be
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helpful when it comes to the students who need additional stimulus. There is a combi-
nation of motion and sound, which might help students remember specific utterances or
grammar structures better.

Findings

As said before, the reason to undertake the experiment was to check, if there was a sig-
nificant change noticed between the results of the pre-tests and the post-tests within the
group of the students who followed the textbooks only and the group of students who,
apart from using the textbooks, also used different multimedia tools. The two groups were
taught with the help of the techniques assigned to the Post-Method activities.

Within three months, both groups prepared for the post-test. The control group used
textbooks with some listening exercises attached to the book and the experimental group
apart from the text book, used multimedia tools and some Post-Method techniques. Both
groups had four hours of English per week, which is forty eight hours for each group for
the preparations to the post-test.

The work with the control group was based on repeating certain selected phrases from
the book (mostly these underlined by the course-book authors), doing exercises attached
to the course-book, repeating the vocabulary, and working with the texts available in the
course-book. All the tasks found in the course-book were of the same level as the tasks
which were given later to the students during the post-test.

Another tool used during the experiment were presentation meetings for the learners,
where they could ask questions and/or exchange their own ideas. As for the Post-Method
techniques, brainstorming was included, as this tool generally helps L2 learners rise their
self-esteem. For those students who do not express themselves easily there were designed
other tasks (e.g. special quizzes that should help them build up their task-related opinions).
All students, after watching short films and presentations were asked to get proper phrases
right away or present selected grammatical issues using certain mixed pieces, given to
them. The results of the two tests are given in table 2 below.

Table 2. The results of the two tests for the control and the experimental group

The pre-test results
Number of stu- | Average number | Average % score | Average number | Average % score
dents in each of | of points for the | for the CG of points for the | for the EG
the group CG EG
20 9.35 47% 9.65 48%
The post-test results
20 11.50 58% 12.80 64%
Calculated 2.15 11% 3.15 16%
deviation

Source: own research.
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It was very important for the teacher to use an individual approach to each students.
It was noticed by many scholars and proven in various research that learners need an
individual approach because each of them possess different needs, different type of intel-
ligence, various strengths and various weaknesses. By taking under consideration these
factors, we can easily strengthen positive features and help our students to learn more
effectively and gain better results.

The above table 2 illustrates progress in both groups, i.e. the control group (that learned
by using text books only) and in the experimental group (that used text books and the
combination of multimedia tools with the Post-Method techniques). Respectively, the con-
trol group’s average 9.5 points in the pre-test (47%) went up to 11.50 (58%), whereas the
experimental group’s results changed from 9.56 (48%) up to 12.80 (64%) in the post-test.
It is then clearly seen, that better results could be found within the experimental group.
Also the t-test calculations indicate the better results obtained within the experimental
group’s students (table 2).

Table 3. The ¢-test results

Control Group Experimental Group
t-test t=7.61 t=10.45
significant at p <.05 p 1s <.00001 p 15 <.00001

Source: own elaboration.

When comparing the results obtained by the two groups it can be seen that the z-test
result for the experimental group is much higher than the one for the control group. The p
figure calculated in each group is not significant. As one can see the #-test result in the
experimental group is much higher with = 10.45, when it is compared to this of the control
group, which is #=7.61. Undoubtedly, such results indicate that the principal experiment
hypothesis which states that the combination of multimedia and the Post-Method help get
better results when teaching and learning English may be considered as being helpful in its
positive evaluation. Also the evidence for the positive assessment of the side-hypotheses
(1 and 2) can be found there. Table 1 shows that the experimental group learners worked
harder and with much higher amount of engagement when compared to these of the control
group. The evidence for such a claim could be found in the percentage results calculated
for the two groups (one percent difference between the two groups in the pre-test and four
points’ difference after the post-test). Such a situation could also be observed during the
lessons — the experimental group students were much more involved in the lessons and
participated in different tasks with much higher amount of vigor. They also paid more
attention to the remarks given by the teacher, being able to reproduce them during their
oral topic-related presentations. As the control group learners were usually asked to say
a word or an opinion, the students from the experimental group were willing to self-par-
ticipate in such meetings, being ready to present their opinions on a topical-issue without
any teacher’s indication and stress-producing remarks
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Conclusion

The processes of analysing and comparing the particular parts of the tests from the two
groups, helped us conclude that there was greater improvement within the experimental
group, which apart from the text books, used the multimedia tools and some Post-Method
techniques. We showed that the use of multimedia gave these students encouragement and
assisted them to better remember specific collocations, separate words or given grammar
structures. The use of multimedia increased students’ engagement and helped them better
discover different lexical, grammatical and syntactic issues dealt with during the lessons.
These students also seemed to be more motivated when using different ICT tools which
were additionally enriched by some selected Post-Method techniques that were custom-
ised and individualised among the experimental group learners taking part in the study.

It has to be mentioned that some progress was also observed within the control group,
which followed the coursebook throughout the entire period of the experiment, but it was
not so high as within the experimental group. The control group repeated the material and
spent more time over their exercises.

To conclude, the fact that the experimental group students improved their results with
the help of the multimedia (mostly the extensive use of Wordwall), as well as user-led
Post-Method techniques is beyond doubt. This may suggest that appropriately applied ICT
tools, used during well-designed learner-friendly L2 lessons may be recognized as being
a step in the right direction. The study showed that such lessons positively influenced the
learners’ motivation and strengthened their level of self-trust which, in turn, positively aided
the growth of courage in their attempts to work with the new topics presented to them during
the lessons. Thus, the experiment proved the main research hypothesis has to be accepted.

The application of well-chosen multimedia tools brings benefits to both students and
teachers and is a great help when it comes to the processes of L2 learning and teaching. At
the same time careful and deliberate selection of such tools is recommended. The age of the
learners and their individual needs and their habitual education-developed features needs
to be considered. It is also very important not to neglect the use of a number of traditional
L2 methods/procedures if they have been found to be positively accepted by the learners.

References

Coleman J. (1990), Foundations of Social Theory, Cambridge.
Freire P. (1996), Pedagogy of the oppressed, London—New York.
Gardner H. (2011), Frames of Mind. The Theory of Multiple Intelligences, London—New York.

Gilakjani A.P. (2012), The Significant Role of Multimedia in Motivating EFL Learners’ Interest
in English Language Learning, Lahijan.

Hahne A., Eckstein K., Friederici A.D. (2004), Brain signatures of syntactic and semantic
processes during children’s language development, “Journal of Cognitive Neuroscience”,
vol. 16(7), pp. 1302—1318, doi: 1302—18. 10.1162/0898929041920504

188


https://www.researchgate.net/publication/8261385_Brain_Signatures_of_Syntactic_and_Semantic_Processes_during_Children%2527s_Language_Development

The function of multimedia...

Han H., Zhang J., Yang J., Shen Y., Zhang Y. (2018), Generate domain-specific sentiment
lexicon for review sentiment analysis, “Multimedia Tools and Applications”, vol. 77(16),
pp- 21265-21280.

Howard D.V. (1983), Cognitive psychology, New York.
Krashen S.D. (1987), Principles and Practice in Second Language Acquisition, Hoboken.
Kumaravadivelu B. (2001), Toward a Post Method Pedagogy, San Jose.

Larina T. (2015), Culture-specific communicative styles as a framework for interpreting linguis-
tic and cultural idiosyncrasies, “International Review of Pragmatics”, vol. 7(2), pp. 195-215.

Matlin W.M. (1989), Cognition, New York.

Monthienvichienchai R. (2005), Personalized e-Learning in Primary and Secondary Edu-
cation. The Impact of Inconsistent Definitions and Goals, [in:] S. de Freitas, C. Yapp. (eds.),
Personalizing Learning in the 21* Century, Stafford.

Nunan D. (1999), Second language teaching and learning, Boston.
O’Hanlon C. (ed.) (1995), Inclusive education in Europe, London.

Pienemann M. (1989), Is language teachable? Psycholinguistic experiments and hypotheses,
“Applied Linguistics”, vol. 10(1), pp. 52-79.

Richards J., Rodgers T. (2001), Approaches and methods in language teaching, Cambridge.

Storkel H.L. (2009), Developmental differences in the effects of phonological, lexical and
semantic variables on word learning by infants, Journal of Child Language, vol. 36(2),
pp. 291-321, doi: 10.1017/S030500090800891X

Trylong V.L. (1987), Aptitude, attitudes, and anxiety: A study of their relationships to achieve-
ment in the foreign language classroom, unpublished doctoral dissertation, Purdue University,
USA.

Vollstadt W. (2002), Zukiinftige Entwicklung von Lehrund Lernmedien: Ausgewdhlte Ergeb-
nisse einer Delphi-Studie Cornelsen Stiftung, Berlin.

Warschauer M., Healey D. (1988), Computers and language learning: An overview, “Language
Teaching”, vol. 31, pp. 57-71

Yuliandri R.J. (2017), Snapshots of the current use of multimedia in rural-based English
classrooms.: a case study of a vocational higher education institution, paper delivered at the
English Education International Conference (EDUTICON), Odua Weston Hotel, Jambi —
September 67, 2017.

Zhu (2011), The Critical Period of L2 Acquisition Studies: Implications for Researchers in
Chinese EFL Context, “Journal of Language Teaching and Research”, vol. 2(6), doi:10.4304/
jltr.2.6.1217-1226

Ten utwor jest dostgpny na licencji Creative Commons Uznanie
autorstwa-Na tych samych warunkach 4.0 Migdzynarodowe.

189


https://www.cambridge.org/core/journals/journal-of-child-language/article/abs/developmental-differences-in-the-effects-of-phonological-lexical-and-semantic-variables-on-word-learning-by-infants/CAE6D013A585249377BEBB8D16627C71
https://www.researchgate.net/publication/267414477_The_Critical_Period_of_L2_Acquisition_Studies_Implications_for_Researchers_in_Chinese_EFL_Context
https://www.researchgate.net/publication/267414477_The_Critical_Period_of_L2_Acquisition_Studies_Implications_for_Researchers_in_Chinese_EFL_Context



